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Burnaby School District – School Plan
	
Our Story 	Who we are? (With considerations for ELL, Inclusive Ed, CYOC, Indigenous students)

Armstrong Elementary School is a thriving community of students, staff and families. Community, caring and compassion lie at the heart of what we do. We are very fortunate to be a part of a Family of Schools model with Second Street Community School and Cariboo Hill Secondary.  We have two school goals: Literacy and Social-Emotional Learning. 
Our staff and parent community support the idea that relationships are the foundation to a healthy, thriving community of learners. From greeting each other by name with warmth and kindness, hosting events that bring the community together, to planning initiatives that allow connections with one another beyond the classroom, the adults in our community are committed to being there for our young people in ways that engage from the heart. 
We are also very proud of the work that we do in engaging in community partnerships.  As part of the Family of Schools model we have partnerships with SFU Childcare, Parks and Rec and Shadbolt. We continue to build our connection with Cariboo Hill Secondary by working with their staff and students in our mentoring program, ADST programing, French Immersion connections, Math Collaborations, and collaborations through Professional Development. 
We are very proud of the close partnership that exists between the home and the school at Armstrong.  Our parent involvement at the school is extensive.  From our Parent-Teacher conferences to our Pancake Breakfast, the staff and students benefit from the community feel at Armstrong.
Our community is made up of 470 students, which include 18 Indigenous learners, 60 students who hold a ministry designation (41 of which are low incidence designations), and 50 students in Grade 6/7 who belong to our Late French Immersion co-hort. We have 160 English Language Leaners. Over one third of our school participates in the Hot Lunch program. At our core, we are a community of adults who strive to ensure that all students, families and staff feel seen, heard, represented, cared for, supported and loved in their time here. We are committed to learning from each other, to listening to and implementing feedback, and to recognizing the abundant strengths that our diverse population brings to our community. 


What are we doing well? Our staff is committed to supporting student growth in both literacy and social and emotional learning by engaging in teacher- directed inquiry, learning through professional development opportunities, and implementing thoughtful, well-researched strategies in both areas. Staff are also committed to planning and participating in initiatives that help develop and deepen student relationships with adults in our building. 
Examples of Staff Pro-D:
· Self-regulated Learning for K-5 Students (8 ppl)
· Engaging Adolescent Learners for Gr. 6-9 (6ppl)
· Acadience Screeners- primary teachers
· UFLI- primary teachers
Extracurricular Clubs: Students name this as a key strategy that helps them feel connected and that they belong. Our extra-curricular clubs this year included: Chess Club, Dungeons and Dragons, Crochet Club, Volleyball, Basketball, Soccer and Badminton. 
Inquiry focus: Teachers selected an inquiry to pursue for the year, that was determined by the literacy needs of students in their classes. According to teacher inquiry summaries, students made progress in areas of literacy when instruction was targeted, rooted in well-researched practices, explicit and intentional. 
Attuned Relationship Strategies: staff has been focussing on creating conditions for students to thrive both socially-emotionally and academically, including safety, regulation, belonging, positivity, identity, and meaning. 



How do we know?FSA Data
Student Surveys (beginning and end of year)
Teacher Surveys (end of year)
Classroom Inquiry results (end of year)
Classroom Report Card Data
DART/ EPRA Literacy Assessment (grade 2-7 classes)
Acadience Screeners (K-3)
District Diagnostic Assessments (primary)



Our focus:Literacy: How does classroom-based Literacy assessment data (reading or writing) inform both classroom-based and school-wide support, and how does this support impact the yearly growth in proficiency of students who are currently emerging or developing in Reading or Writing?
Social and Emotional Learning: How does the intentional and explicit use of strategies that build self-regulated learning increase feelings of motivation and engagement for students, and decrease the frequency and intensity of behaviours of challenge? 














STRATEGIES: (to support Focus) 
	Literacy
	Social-Emotional (SEL)

	· Use of district screeners and diagnostics at a classroom level to determine who needs support and what support is needed
· Use tier 2 and 3 targeted interventions for Literacy based on classroom-based assessment results, and where needed, further LSS assessment
· Parent education opportunities at PAC meetings
· Use both qualitative and quantitative data to assess effectiveness 
· Explicit teaching of Literacy comprehension strategies (reading and writing)- differentiated based on classroom needs- especially at the intermediate level
· Explicit teaching of decoding skills and strategies based on assessment data 
· Use the framework of the resource “Reading Assessment Done Right” to support growth and precision literacy intervention, particularly for upper intermediate students who are emerging in their learning 
· Collecting regular and varied data regarding students’ literacy progress, particularly for targeted groups
· Multiple assessments to triangulate data (classroom based, DART/ EPRA, FSA, etc.)
· Support of District Literacy Intervention Teacher
· Explore both diagnostic and screener assessments that can support more precise information on upper intermediate students’ literacy learning gaps











	· Focus on structures and strategies that help create strong conditions for self-regulation (safety, regulation, belonging)
· Using SRL strategies (class meetings, empathy interviews, welcoming opening/ positive close, anchor charts for routines) across all classroom settings
· Explicit teaching of self-regulation, perspective-taking strategies, particularly at the middle years
· Deepening our understanding of, and action around, a relational approach to students– understanding what motivates and affects our students, and using differentiated strategies to support the needs of various ages of students, in order to develop more confident, motivated, self-reliant learners
· Using information learned in 2025/26 series to develop understanding as a whole staff around the unique needs of adolescent learners
· Unpacking the notion of “collective responsibility” and what this means as a school overall
· Broadening our social and emotional work to include awareness of and action around equity, diversity, inclusivity and reconciliation (acknowledging various holidays, Coast Salish anthem first at assemblies, reimaging “Halloween” assembly, weaving “identity” into aspects of emotional intelligence learning)
· Exploring the number of clubs and extra-curriculars students have access to 
· Parent education opportunities at PAC meetings
· Use both qualitative and quantitative data to assess effectiveness 
· Using Literature to support the teaching of SRL strategies
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